





Attachment 1
Circus Europe

Music and lyrics: Wim Kratsborn

We are Circus Europe, everybody is a star
I want to play with you, no matter who you are
You're living somewhere else, I really want to know,
Circus Europe, start the show.

May I introduce myself, I am the boss of the show,
I'm beating the drum, you will have to know
You have to walk fast, you have to walk slow

You have to sit still, enjoy the show

I am funny and happy, I am the clown
When nobody laughs, I'm feeling down
Who are you? Smile like the sun
Let’s play together, have some fun

We are Circus Europe, everybody is a star
I want to play with you, no matter who you are
You're living somewhere else, I really want to know,
We're Circus Europe, start the show.

I am the lion and I disagree
Stamp my feet, that's me
Can you help me to feel good
Dance together in a joyful mood

I am the magician, a lot of fantasy
Listen to the flute, it will make you free
I can show you, what you’ve never seen before
Put your hands in the air once more

We are Circus Europe, everybody is a star
I want to play with you, no matter who you are
You're living somewhere else, I really want to know,
Circus Europe, start the show.
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3-6

Step 2

(5 hours)

The knowledge-based

citizen

Aims

e For each child to know and

feel where they belong to.

e To gather knowledge, insight and
attitudes about the child as a citizen.

e To be aware of the roles and of citizenship

To-Gather

Circle talk about the “To-Gather-Bags’, the material,
the images and the pictures.

Some (grand)parents may come to school as guests or
guest-speakers.

What is a good citizen in the classroom, at home and
in the environment?

3-6 years: The teacher tells a story about Mu. How
does he feel? Afterwards they talk about it.

@D 7-11 years: They watch the clip ‘Little dragon Mu

3-6

goes to Europe’. What is happening to Mu?

How does he feel? The children fill in the ‘feelings-
diagram’.

Circle-talk about similarities and differences of dif-
ferent cultures. In a group of four, the children make
a link between their own identity (the roles in Step
1) and their role as a citizen through the placemat-
method with five items to talk about: 1. I care for the
other. 2. I do my best. 3. I make my own choices.
4.1 do things according to the rules. 5. I make new
friends.

The children reflect on the sentence: ‘In the class I'm
the boss, in the street the clown and in my room the
magician’ (10 years old boy from Riga).

Teacher

The teacher gives a lesson about identity/citizen-
ship of children according to the roles. He may
focus on the class, the environment, home, the
country and Europe from different entry points
(see attachment 3).

To-Gather

Mu gives a Q&A session for the children

3-6 years: Mu is not behaving nicely because he just
throws it on the street. He doesn’t recycle. Mu asks
questions with regards to the garbage or general
questions and plays the roles of the director, lion,
magician and clown. He changes the role with each
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at different places such as the classroom,

home and the environment.

question and the children react on it out of their own
role. Mu and the children talk about it.

7-11 years: The themes may be: friendship, freedom @
of speech, following rules, environment, nature, par-
ticipation, responding to others and responsibility.

Mu answers questions from the box and new ques-
tions. A circle talk about citizenship/ norms and
values/ good behaviour in the class (‘class-identity’),
the environment (‘peer-group’) and home. Why is
respect so important nowadays?

The children do some activities (role-plays) to experi-
ence the different identities. Music (the songs that
the children have taken with them from home) may
be used as an expression of citizenship. They discover
important features of a child as a good citizen.

Learner

Individually the children make a ‘Mu-book’ about
themselves as a good citizen in different situations

such as the classroom, the environment and at home.
3-6 years: The children listen to the teacher who asks
questions about citizenship in different places.

They make a drawing about each situation or use
pictures/images. 3-6
7-11 years: The children read the questions and

make a drawing, use pictures or make a poem or a

rap. The song ‘Circus Europe’, the clip of Mu and

the “To-Gather-bag’ are sources of inspiration (see @
attachment 3 and 4)

To-Gather

The children to talk at home about citizenship of
people who are different, who need help/ who care
or do good work. Maybe they can have a look with
their parents in order to meet and talk.

7-11 years: The children gather articles, poems or @
images telling about citizenship and put these in the

To-Gather-Bag.

Teacher’s route
Step 2

Preparation

* Look at www.to-gather.org and specific how
Vodmat worked with the song ‘Circus Europe’
and presentation of Route 1 to the parents.

* Gather more music, images and poems about
identity/citizenship of children.

* Look at the internet for good practice of children’s
citizenship.

* How can music be used as a source of knowledge?
How can music give information about reality?

The entry points

Use different entry points to know and understand
citizenship and to enable the children to use their
multiple intelligence.

The entry points are:

1. Narrative: Tell a story

2. Quantative/logical: Use statistics, numbers,
models or a structure

3. Existential: Big questions about life. What's the
meaning?.

4. Aesthetical: How and why it is beautiful?

5. Experiental: Hands-on. What can you do or
make?

6. Interpersonal: How can you cooperate?

The Mu-book

In Step 2 the child is related to his own life environ-
ment at home and in the street. After experiencing
the own roles in Step 1, the children dig deeper in
Step 2 and focus on knowing, recognizing and
applying the values of citizenship.

You give basic information about citizenship (features
and responsibilities) in general and specifically for
children. What values and norms are important?
Each child produces a Mu-book inspired by the Mu-

clip. The focus is on good citizenship.
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Option:

An option is that the classroom is transformed into
an alternative Game of the Goose. Mu has five cards
with different cases of citizenship. The children sit

in a spiral and each represents a field in the game.
The teacher throws a dice and walks up the ‘fields’
according to the number. The card is given to a
child, who has to react on the drawing, picture or the
text of the card. The child may ask for help from the

children of the previous or next ‘field’.

Cards:

1. I was friendly to a new child from a different
country.

2 I collected used toys and clothes for children in
need.

3 I walked away from a fight.

4. I said no when a friend asked me to steal money
from another child.

5. Thelped cleaning the park.



Attachment 2 Attachment 3
Feelings Diagram Bocdy of knowledge
Erikson’s Stages of Development of a child up to 11 years

Task
Draw a line and try to follow the feelings of Mu in the clip. Is he sad or happy or something in between?

1. Learning Basic Trust Versus 4. Industry Versus Inferiority

You may make about three small drawings above the line.

HAPPY

minutes 1 2 3 4
ﬁ
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Basic Mistrust (Hope)

Chronologically, this is the period of infancy
through the first one or two years of life. The
child, well - handled, nurtured, and loved,
develops trust and security and a basic optimism.
Badly handled, he becomes insecure and mis-
trustful.

Learning Autonomy Versus
Shame (WilD

The second psychosocial crisis, Erikson believes,
occurs during early childhood, between about 18
months or 2 years and 3% to 4 years of age. The
“well - parented” child emerges from this stage
sure of himself, elated with his newfound control,
and proud rather than ashamed. Autonomy is
not, however, entirely synonymous with assured
self - possession, initiative, and independence
but, at least for children in the early part of this
psychosocial crisis, includes stormy self - will,
tantrums, stubbornness, and negativism. For
example, one sees many 2 year olds resolutely
folding their arms to prevent their mothers from
holding their hands as they cross the street. Also,
the sound of “NO” rings through the house or

the grocery store.

Learning Initiative Versus Guilt
(Purpose)

Erikson believes that this third psychosocial crisis
occurs during what he calls the “play age,” or the
later preschool years (from about 3%2 ).

During this stage, the healthily developed child
learns: (1) to imagine, to broaden his skills
through active play of all sorts, including fantasy
(2) to cooperate with others (3) to lead as well as
to follow. Immobilized by guilt, he is: (1) fearful
(2) hangs on the fringes of groups (3) continues
to depend unduly on adults and (4) is restricted
both in the development of play skills and in
imagination.
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(Competence)
Erikson believes that the fourth psychosocial
crisis is handled, for better or worse, during what
he calls the “school age,” presumably up to and
possibly including some of junior high school.
Here the child learns to master the more formal
skills of life: (1) relating with peers according to
rules (2) progressing from free play to play that
may be elaborately structured by rules and may
demand formal teamwork, such as baseball and
(3) mastering social studies, reading, arithme-

tic. Homework is a necessity, and the need for
self-discipline increases yearly. The child who,
because of his successive and successful resolu-
tions of earlier psychosocial crisis, is trusting,
autonomous, and full of initiative will learn easily
enough to be industrious. However, the mistrust-
ing child will doubt the future. The shame - and
guilt-filled child will experience defeat and
inferiority.




Attachment 4

Place Make a drawing, a story or a poem/rap or use a picture

e What's your class-identity?

e What groups are in your class?

e With whom can you work together very well?

e Is the atmosphere ok in the class?

e What music or song fits to your class?

e What would you like to change in your class? Give two
examples.

In the classroom

e How can you practice democracy in school?

e About what may children decide in school?

In school e Who's making the rules in school?

e What rules can be deleted in school?

e Gather pictures that visualize the sphere in school.

e Are you a good citizen in your family and with your friends?
e Do you have democratic parents?

e Do you give a helping hand at home?

At home e What music is played at home?

e Are you a ‘good friend’ for your friends? Why?

e Do you look at the Youth Journal at home?

e Do you read the paper for kids?

e What is not ok in your environment and what would you like
to change first?

e Do they destroy things in the environment on purpose?

In the environment e What would you learn in the House of the Municipality?

e Do you live in a beautiful neighbourhood?

e Are there different people living in your neighbourhood?

e Are your friends different then you?

e Are you a good citizen in nature? Give three examles.
e How can you take care of a sustainable nature?

e Are you going into nature sometimes?

e Do you like nature?

e Is nature important? Why?

e What is your dearest animal?

In nature

e What can you find in the paper, the youth journal or inter-
net about citizenship?

e What kind of youth cultures are in your country?

e Is your country a democracy?

e What hiphop-songs are about your identity?

e Gather pictures from the internet about national identity.

In the country

e What is European citizenship?

e How can you participate in the future of Europe?

In Europe e What do you know about children in other parts of Europe?
e Do you know music from another part of Europe?

e What cultures are present in Europe?
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Step 3

(4 hours)

The problem-solving

citizen

Aims

e To leave the own ‘bubble’ and look for the

unknown.

e To get to know and respect and value the

Other.

e To solve problems in relation to the other in the

own life-environment.

e To do something for the Other or give a helping

hand.

e To activate citizenship in reality: ‘real life learning’.

To-Gather

Circle-talk about the other who is different in the
class, at home and in the street.

The teacher talks about his own experience of meet-
ing a stranger and then he asks the children: who
had also such an experience? He may start with a
book for children about an animal.

Reflect on the ‘Mu-clip’ about Mu being different.
Invite a guest-speaker or a parent to talk about the
Other (a drop-out, a disabled person, migrant/fugi-
tive or a foreigner)

Questions

How can children be involved in community service?
How can the parents be involved?

Who is the other, how and why?

What is ok or not for a child as a citizen?

What should be done or made better?

Teacher

He tells a story from the own country about diversity
and children’s rights. What is the difference? He
gives concrete examples and also instructions about
the task ‘Meet the other make pictures/ speak about
a problem/ what should be done better?

What can be done?

Learner

Preparing the visit/meeting of the Other in small
task-groups. Each group has to make a plan with
activities.

The children gather music that the other likes and he
doesn’t.

3-6 years: They may visit a care home and givea (36
helping hand to somebody else.

Or they talk about a child in the class who is dif-

ferent. Or they concentrate on people who do good

work. How can they give a helping hand?

7-11 years: The children research, visit and interview G&§)
‘the Other’ who is different.

For example: top-sporting / musician/ church/
rich-poor/prison/ hospital/ghetto/interests/ disabled/
weekend-school/ drop-outs/minority/migrant.

Teacher’s route

Step 3

The other
This is a critical point of the route because the children talk about each other and about others inside and outside
the classroom. Who is different? You may tell a story with Mu, being different or meeting somebody who is
different.

You may play music that’s different or show pictures and art that’s different.

Let the children talk about their feelings even if they are negative towards the other.

Give information about children’s rights as a protection for children

Meeting the other

In Step 3 the children meet the Other. First they research as a task-group about the person or the group that
they are going to visit.

It is important to give the right information and to talk respectful about the problems and the dilemmas.
Activities:

(3-6) 3-6 years: in the class with a child that’s different or in a care home by cleaning, looking at pictures or dancing

together.

@D 7-11 years: in a hospital, a sport-centre, a school for children with special needs, a youth-centre, the neighbour-

hood or the meeting point of drop-outs. The children do interviews, take pictures, solve problems and give a

helping hand.

Plan of action

It is important to make a plan of action and a time table.

Talk about the aim and relate it the ‘Mu Book’ of the children.
Reflect on the previous steps and preflect on ‘Circus Europe’.
Why is it so important to know, understand and respect the other?

Activity i Helping hand
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Step 4

(5 hours)

To-Gather

The children reflect on the ‘Mu-book’ and on the
pictures and experiences of Step 3.

What are the differences and similarities of people who
are different? What did they learn?

The teacher talks about children’s rights and Amnesty
and citizenship using a poem, drawings, music, pictures
and a story of Mu. He focuses on rights and responsibili-
ties.

He practises citizenship by giving concrete examples/
cases to the children.

Learner

The children complete “The Flower’ (see attachment 5)
about themselves as a citizen with images, drawings and
words (7-11). The leaves of “The Flower” are parts of their
‘multiple choice identity’. One leave is about the class-
room, one leave is about home, one leave is about the
environment/nature and one leave is about the Other.

To-Gather

The children talk about their own ‘Flower’. How are
citizenship and children’s rights related to concrete
examples? What are the rights and the responsibilities
of a citizen in concrete situations? Information about
Amnesty is given an activated.

Teacher
He teaches about children in other cities and countries
and about their national and the European identity and
shows the map of Europe.
He talks about identity of other children, the similarities
and differences in Europe.

3-6) 3-6 years: focus on the environment

@) 7-11 years: focus on the national identity and Europe.

To-Gather

3-6  3-6 years: Circle talk about ‘Circus Europe’ and the
performance of children’s identity/citizenship. What
kinds of actions are required of a citizen? These actions
have to turn into real actions.
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The communicative

citizen

Aims

e To communicate and exchange opinions about

the route to date. Engage parents
and other children.

e To balance and assess responsibilities as an

active citizen and children rights.

The starting-point is the role of the lion, boss, magician
and the clown. What material is useful? The collage/
mood board, the song ‘Circus Europe’ (instrumental
version), the drawing, the Mu-clip or “The Flower’.
This age-group concentrates on the class, home and the
environment.

In small task-groups, the children choose a task that
they want to accomplish as a citizen in their own life
environment (class/home/street). For example to clean
the street or to make a playground or to help old people
when they are shopping. They make an action-plan on
how to achieve this. They put questions and ideas into
the ‘Mu-box.

We can work it out.

7-11 years: Circle talk as a preparation for ‘Circus Eu-
rope’. This age-group concentrates on national identities
from a European perspective. The children form small
task-groups. Each task-group works in reality or in the
game “The European House’. What material is useful?
The power-point or the clip, the song ‘Circus Europe’
(instrumental version), the drawing, the ‘MU-clip’ or
“The flower’. What about children’s rights and Amnesty?
Playing the game they first concentrate on five items

in history that are still important for the own national
identity in the present. After that they are allowed to
enter the own house/country about the present and the
future. The first impression of the national identity is
‘the hall’. The child meets another avatar in ‘the gather-
ing room’ to exchange material and to solve a problem.
After that he is allowed to go to another house/country
and experience the history and the present in ‘the hall’
and ‘the gathering room’. Put questions and ideas in the
Mu-box.

Each group makes a poster for ‘Circus Europe’ and puts
it on the wall of the classroom.

They communicate on www.to-gather.org with other
children about the route and/or the game and gather
information about another country. Furthermore each
group gathers information, images, music and objects
about another country.

D

Teacher’s route
Step 4

Preparation

* In Step 4 the children share the first three steps
with Mu, the teacher, the own class, their parents
and other children on the website (7-11 years) It is
a reflection on the previous steps and a preflection
on the next steps with ‘Circus Europe’.

¢ Take a look at ‘Circus Europe’ from Vodmat,
Slovenia, at ‘de Pendinghe’, the Netherlands, the
Escola Santa Maria, in Porto, Portugal and at
Atvase in Riga. (www.to-gather.org/route 1)

* Try to find a teacher and a class for 3-6 in the
Netherlands that also work on Route 1 and the
same for the age-group 7-11 in other countries
in Europe. There are many opportunities on the
website to cooperate during the preparation, the
performance and the reflection.

* Look at the computer game “The European House’
on www.to-gather.org.

* Visit the website of Amnesty of your own country
and select material to discuss the work of Amnesty

with the children.

Multiple choice identity

After the focus on the self, the own class and the
own environment, the own identity/citizenship is
related to responsibilities and children’s rights.

The ‘multiple choice identity’ of the children is
visualised in the ‘Flower’ and that’s also the starting-
point for the performance of ‘Circus Europe’.

For the age-group 7-11 this is the step from the
personal identity in the own life-environment to
the national identities in Europe. It is essential that
children know that there are more identities.
Gather knowledge, pictures, music and objects
about the countries of discussion and place them on
the map. This task is also a preparation for Route 4
‘Migration and Mobility’.

Circus Europe

The two age-groups are differentiated because the
age-group 3-6 concentrates on the own class and
environment. The reflection on Europe takes place
in Step 7. The circus is the performance of what they
want to do in reality about identity and citizenship.
These are real ‘actions’.

The age-group 7-11 concentrates on the national
identity of the own and other countries. Also for this
age-group the circus is the performance of what they
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want to do in reality about identity and citizenship.
These are real ‘actions’. The circus may be ‘live and
real’ and ‘digital and virtual’. The circus may be
performed live and on the website. This age-group
learns through the educational game “The European
House’. The audience consists of children from the
own and other countries. It all depends on the digital
possibilities of your school.

3-6 :‘Circus Europe’ comes to town and the children (3-6
will be the stars together with guests.

What would they like to do and to achieve together
as a class? This is a real circus with non-digital actors.
What about the roles from Step 1? The motto is: “We
can work it out’ and “We make a difference’. They
are free in choosing the subject and the way they are
going to do it. The starting-point may be the song
‘Circus Europe’ the roles in Step 1, the Mu-clip or
the other task.

Who's going to play what role? What roles may be

mixed?

7-11: ‘Circus Europe’ comes to town and the children D
will be the stars together with some guests.

As a preparation of ‘Circus Europe’ the children play
the game “The European House’ (the history and the
present of the own country). They interactively play
with the historical identity of their own country that
was developed in the past and that’s still present.
Then they go into the own house and experience the
national identity (“The hall’). They have to do and
make things. Then they meet another avatar in “The
Gathering room’, where they have to solve a problem.
Inspiration may be the song ‘Circus Europe’, the
Mu-clip, ‘the other task’ or “The flower’. Maybe some
new information may be added on paper (‘blended
learning’).




Attachment 5
The Flower

:‘_

ok

-
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Design:

Noél Hariri

Attachment 6

it’'s all in the game ‘the european house’

Gaming is hot and also educational gaming is
popular among millions of young people all over

the world. They are the ‘Net-generation’ living in a
“Network-society’. They construct large communi-
ties by themselves, communicating inside ‘affinity
groups’. They feel at home in cyberspace, developing
parallel identities with multi-tasks, creative and
hypertext minds. For them the physical world is just
another window. They may have different real and
virtual identities, changing according to the place
and the time. They are really fascinated by all these
new digital possibilities. Educational games may help
them to experience learning as a source of enjoyment
and as a way to explore who they are. Learning as

a form of pleasure. It is also the responsibility of
education to know the world of young people and to
integrate it in the learning environment.

So welcome to the game “The European House’ in
the project “To-Gather’. It may be used as a sense
opener, a source of knowledge, a problem-solver, a
way of communication, presentation and reflection.
It’s another option to create a ‘multiple choice iden-
tity’. In the project “To-Gather’ we use more entry
points such as music, drama, ‘blended learning),
multiple intelligent, natural and creative learning,.
Learners make real objects or materials with their
hands, listen and dance to music, do research in
their environment and use aesthetics. The aim of this
game is to practice digital learning related to Europe,
the own identity and the Other. It is a motivating,
stimulating, collaborative, and rewarding experience
to play a well-designed educational game.

The game is especially made for route 1 ‘Identity’,
but may also be used in other routes.

How does it look like? Around a square five houses
are situated: “The Dutch House’, “The Slovenian
House’, “The Latvian House’, “The Portuguese
House’ and “The Danish House’. First the player/
avatar has to know more about the history of his
own house or country. He has to do activities in the
cellar of the house about five themes in history such
as the Golden Age, World War I and II. Afterwards
he gets a key to open the door of the house in order
to know more about the identity in this country.
First he enters “The Hall” with all kind of concrete
images, objects and music about the national iden-
tity. Then he is going to “The Gathering-room’ to
solve a problem in that country and to meet other
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avatars from this country or other countries. He may
ask questions, do research or give answers to the
questions that are written on the wall. Furthermore
he may he go to another house or country. There he
starts again to focus on the history of that country
before entering the house.

In this way he develops an own identity in his own
house and through visiting the other four houses he
develops an own ‘multiple choice identity’ in Europe.
The player/avatar finally visualizes his identity in an
‘MClI-clip’ of one minute. He may use images, words
and music. The aim is also to put the clip on the
website www.to-gather.org.

and to communicate about it with other young
people.

The avatar is free to play the game further at school
or at home and to continue the game after ending
the route or to play further through ‘mobile gaming’.
He may ask another player/avatar to make pictures of
a building, a sculpture or a square in another city.

Tt’s hard fun’.




3-6

Step 5

(4 hours)

Teacher

Mu gives information about identity and active
citizenship in the own country and another country.
He uses different entry points.

The children choose a task that they want to do in
reality. Then they perform and work it out in the
circus.

What are the elements of a national identity in
words, pictures, art, objects and music?

How do children live in another country?

7-11 years: Mu talks about the surplus value of
educational gaming. He is a real ‘Homo Zappiens’.

To-Gather

3-6 years: What can the children work out in ‘Circus
Europe’ as a citizen?

Watch a DVD of a real circus for inspiration. Ar-
range a circle talk and let the children

brainstorm about what they could do in the perform-
ance.

They reflect on Steps 1 to 4.

They talk and work out the task that they want to
do.

The children design ‘Circus Europe’ and divide
roles.

They make an official poster and select music.

One task-group is the media-group. They interview
the stars and look at the impact of ‘the act’.

The children make tickets for the audience (parents)
and invite them (poster in the hall of the

school).

In groups they design posters for the windows of the
classroom and entrance of the school for

‘Circus Europe’.

The crecdative citizen

Aims

e To design a circus about real activities
concerning citizenship as a performance.
e To reactivate the experiences of

Steps 1, 2, 3 and 4.

e 3-6 years: To experience citizenship in a
circus and work together to

achieve something in reality.

e 7-11 years: To experience the

identity of the own country and another
house/country by playing the game

‘The European House'.

7-11 years: What can the children work out in D
‘Circus Europe’ as a citizen?

They work in task-groups and play the game “The
European House’. They choose a

problem or task. They communicate about that in
‘the gathering room’ of the own and

the other house.

They design in groups a poster for the windows of
the classroom and entrance of the school for

‘Circus Europe’.

Finally, each group makes a “To-Gather-clip’ as a mix
of the own and one

or two other countries. The example is the clip
‘Stand by me’:
http://vimeo.com/moogaloop.swi?clip_id=2539741

One couplet is made by the task-group and the other
couplet by children from another

house/country.) The task-groups of different ‘coun-
tries/houses’ take turns in producing

the clip. The clip visualizes their identity as a citizen.
This is underlined with words,

images and music.

They communicate with a “To-Gather-School in
another country about

national identity and children as citizens.

To-Gather
Parents may help to design the material or gather
information about a country.
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Teacher’s route
Step 5

Preparation

* Reserve a room for the task-groups and for the
presentation of ‘Circus Europe’.

* Inform and invite the parents.

@D -« 7-11: Play the game ‘Our European House'.

Make a scheme for the use of computers to play
the game. Read about the impact of internet on
children and especially of educational gaming (Go
to: ‘Homo zappiens’ by Wim Veen and the work
of John Prensky).

* Look at the clip ‘Stand by me’ as a source of
inspiration:

*  Go to: http://vimeo.com/moogaloop.swi?clip_
id=2539741.

* Make a list of criteria for the task-group according
to the aims of To-Gather.

* Look on the site at the videos of Vodmat, Ljublja-
na, ‘de Pendinghe’, Groningen and Lisbon.

* Look at a real circus for inspiration.

Circus Europe

e It is essential that the previous steps and the
general aims are integrated in the circus.

¢ Check real life learning according to the act and
the impact in reality .

Make a time-table for the programme:

e Stimulate the creativity and the activity of the
children. The children decide about the act.

* The children are preparing ‘Circus Europe’. You
coach and stimulate the task-groups toperform
their task or ‘act’.

* Give specific information and instruction to the
task-groups.

* Coach the children to fulfil their task.

How to integrate the previous steps and the general
aims of this route?

¢ It is about identity of a country.

* It is about citizenship of children.

e It is about children’s rights.

* Be aware of stereotypes.

* Do the children use multiple intelligences.

e Is this real life learning?

* Involve parents inside the circus .

7-11 years: How to help playing the game:

Use the surplus-value of educational gaming.
Read: ‘Homo zappiens’ by Wim Veen and ‘Digital
Game-Based Learning’ by Marc Prensky

@D
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Step 6

(3 hours)

3-6

To-Gather:

3-6 years: presenting ‘Circus Europe’ live in five acts.

¢ There is also a media-group, interviewing the stars
of the show and making a news-programme.

* Mu is the presenter/host.

* Parents and other children are the audience.

* ‘La Grande Finale’ is the song ‘Circus Europe’
including the new couplet:

I am a citizen although I'm very young, I want respect,
[ want to sing this song

In my class, in school and at home, I want to work
together, never be alone

But you have to tell me what it’s all about, Children’s
rights, we can work it out,

We feel responsible and feel free, Circus Europe for you

and me.

¢ Circle talk with the actors and the audience about
the circus.

The cooperative
citizen

Aims

e To perform and present ‘Circus Europe’.
e To share the circus with parents and others.

e To visualize the own ‘multiple
choice identity’

To-Gather:

7-11 years: Presenting ‘Circus Europe’ live and

through the game in five acts.

¢ 'There is also a media-group, interviewing the stars
of the show and making a news-programme.

* Mu is the presenter/host.

¢ Parents and other children are the audience.

* Show the “To-Gather-clip’, that is produced by the
children

* ‘La Grande Finale’ with the song ‘Circus Europe’
and the new couplet:

I am a citizen although I'm very young, I want
respect, | want to sing this song

In my class, in school and at home, I want to work
together, never be alone

But you have to tell me what it’s all about, Children’s
rights, we can work it out,

We feel responsible and feel free, Circus Europe for

you and me.

¢ Circle talk with the players and the audience
about the circus.

*Circus Europe’

@

Teacher’'s Route
Step 6

Preparation

* Check all equipment such as speakers, cameras
and computers.

* Book and organise the place (the classroom, the
entrance hall or another place).

* Organise to take a video of the presentation and
put it on the website for discussion between the

citizenship. Are the aims of the route and the project
realised? Discuss this with other teachers in other
schools and countries on the website.

Pay attention to the parents, because this is an
important moment or them and their children.

children. Invite them to have a meeting later and to look at the
video of the presentation. Talk with them about the
Oorganisation follow-up in reality and about their role.

Give instruction to the children about the presenta-
tion and about the communication on the website.

This is a cross-over to the next route ‘Family and
friends’, where the parents will be more involved and
have a more important role.

Your role is to give a helping hand and to observe the

relations between the children’s identity and

‘Circus Europe’ (Vodmat, Ljubljana)




The reflective and Tedacher’'s route
cactive citizen Step 7

step 7

(3 hours)

Aims Preparation
e To reflect on the route and the circus. * Put the highlights on the To-Gather-site (pictures, * Feedback on other performances of the circus at
e To act as an active and democratic photographs, videos). other places.
citizen in reality. * Make contact with other teachers from other * Put pictures and information on the website of
e To share the process and product of places. Exchange the performances and communi- the school.
Route 1 with children in the cate on the website. ¢ Each child designs a new ‘Flower’ as a reflection of
class/school or in another country. the route and a preflection on the follow-up:
e To respect and value the performances of Reflection ¢ 'The children talk about the individual plans and
other task-groups in the own Circle talk about identity/ citizenship, Circus Europe ideas of the collage/the clip and the circus. What
class and other classes. and the route. do they want to work out? Why? How can we
* What did the children learn and how did their work it out? The children make a plan for behav-
identity change? What was their choice? iour/action in reality.
ather * Reflection on the performance and the route. * Reflect on identity, citizenship and the framework
talk about identity/ citizenship * Look at three performances from other countries, of human and children’s rights. Integration
at did the children learn and how did their reflect on it and give feedback on the To-Gather ¢ Talk about the questions or ideas in the Mu-box. Make an action-plan together with each task-group
dentity change? What was their choice? website. * Communicate and discuss the meaning of the for transferring the act into reality.
Reflect on identity, citizenship and the framework circus with other children. The highlights may be
of human and children’s rights * Finally the children sing and dance on the song put on the To-Gather website.
Communicate about the meaning of the circus ‘Circus Europe’.
with other children. The highlights may be
uploaded to the To-Gather website. 7-11 years: The To-Gather-clip is uploaded on the
* Put pictures and information on the website of website and the children may communicate and D
the school. reflect on it. The children play the game further,
* Each child designs a new ‘Flower’ as a reflection visiting more houses/countries.
on the route and a preflection on the follow-up:
* 'The children talk about individual plans and ideas Mu thanks the children and invites them to come
of the collage/the clip and the circus. What do back home and start Route 2 ‘Family and friends’.

they want to work out? Why? How can we work it
out? The children make a plan for behaviour and
action in reality.












