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MOROCCAN TAGINE 
Ingredients (4 servings):
2 teaspoons vegetable oil •	
2 cups chopped onion •	
2 large cloves garlic, crushed •	
1 cup carrots, sliced crosswise 1/8 inch •	
thick 
1 large green bell pepper, cut into 1/4 inch •	
strips 
1 teaspoon ground cumin •	
1/2 teaspoon each: ground allspice, •	
ground ginger, and turmeric 
1/4 teaspoon each: cinnamon, salt and •	
cayenne pepper 
1 cup water •	
1 medium eggplant, peeled and cut into •	
1/4 inch cubes (about 4 cups) 
1 1-pound can chopped tomatoes •	
1/2 cup raisins •	
1 1-pound can chick peas, rinsed and •	
drained (or 2 cups of cooked chick peas) 

Preparation:
Heat oil in a large saucepan over medium heat. •	
Add onion and garlic. Cook, stirring occasionally, 3 
minutes. Add carrots, bell pepper, spices and 1/2 cup 
of the water. Cook, stirring occasionally, 5 minutes. 
Add all remaining ingredients. Cover and simmer •	
over medium-low heat, 30 minutes or until vegeta-
bles are tender. Stir several times during cooking. 
Serve over couscous, rice or any cooked grain.

Attachment 3

Some shoes
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Step 2 The knowledge-based  
citizen

Aims  
• Gather information about causes and effects 

of migration and mobility.
• Gather knowledge about migration in the past.
• What are the causes and effects for the land of 

departure and the land arrival?
 • What happens to migrants? Engage with customs, 

family and friends, objects, 
music, images, norms and values.

To-Gather
Talk to other students about what they brought in 
their ‘To-Gather-Bag’. 

Listen to the song ‘Passenger in time’ about  
leaving and coming home and also listen to the 
music and look at the image and objects that the 
students brought with them (see attachment 4). 
Questions may be: What do you feel? Why did you 
take these things with you? What values and norms 
are integrated?  What are your passages in time and 
space? Were these real or virtual? Let’s talk. 
 
Draw routes of migrants on a world map. Show who 
is leaving and coming into your country? 

Teacher
The teacher gives basic-information about migra-
tion in the past and the present from different 
entry points. Where are migrants coming from or 
going to (see Body of knowledge and attachment 
5)? What’s the land that lives inside.  He tells a 
story, shows images and uses music from the dif-
ferent migrant’s countries. 

To-Gather
Talk about feelings, knowledge and dilemmas  
according to news about migration in the media. 

Option
One student stands next to his shoe. There are also 
4 images of groups of migrants. Music is played as a 
source of knowledge of a migrant-culture. He has to 
find out where the music and the image belongs to. 
He dances on it next to his shoe and image, trying to 
express that culture in movements. 

The other students make a circle and can react on the 
dance and the music. This is repeated 5 times with 5 
students and 5 pieces of music. 
  
Learner
Gather information from different entry points 
about migration from and to your own country from 
books, websites, music, art and images.

12-16: Play the game ‘The European House’ and try 
to gather knowledge about migration.
17-25: Read three scenes of ‘A story of Europe’ about 
migration. 

Google: 
Migration/ Causes and consequences of migration/
Migration in Europe/Migration to Europe 
Visit a museum, the municipality or a migrant-
organisation about their attitude or policy towards 
migrants.

Fill out your own Field of View about migration with 
words, images and music (see attachment 7).
 
To-Gather
Present the Fields of View and focus on the links 
between the fields. Put the Fields of View on the wall 
and on the website.   

12-16

17-25

Teacher’s route
Step 2

Preparation
Gather hot news about migration and mobility in •	
the media, paper and the internet.
Prepare an individual assignment about the key-•	
terms of migration. Look at chapter 2 of ‘Europe 
Makes Sense’ and the paragraphs about migration 
and a link to internet for inspiration.

To-Gather-Bag
It’s essential to use the information and material that 
the students brought to school and to link it with/
relate it to the factual knowledge of migration and 
mobility.  
Mix them with your own experience with migration 
and mobility. 
 
Body of knowledge

Provide information about causes and conse-•	
quence of migration from different perspectives. 
Use a story, images, objects, authentic dance and 
music. 
Relate migration to Europe in ‘A Story of Europe’. •	
When was Europe confronted with migration 
inside or outside herself? What were the causes 
and consequences?  
You may use music from migrants or music about •	
leaving or coming home. It is a good way for 
students to get deep contact with the theme. 
Invite one or two migrants as guest-speakers. •	
Let the students prepare questions for the guest-
speaker.
Sample questions are: What were your reasons to •	
migrate? What does it mean for the people who 
stay? What does it mean to you to leave your 
homeland and arrive in a new land? What does it 
mean to the people in the land of arrival? What 
are the positive and negative effects? 
Motivate the students to make concrete links •	
between the different items in the Field of View 
such as the past, the future, the thinking and the 
reality.  
It is very important to provide basic and good •	
information about migration and the waves of 
migration, because there is a lot of confusion with 
wrong and incomplete information. The waves of 
migration may be visualised on a world map and 
pictures could be put on the map as well.  A dig-
ital board is also useful to link  to other websites 
about specific migrants or countries

Google: 
Migrants and Minorities in Europe – Basic Data and 
Trends.
	
You may give an individual assignment about the 
key-terms of migration to check the basic knowledge 
of the students.   

Option
Concentrating on each migrant-culture and visualis-
ing it through music, dance and images is a good 
way to internalize migrant-cultures and to make a 
cross-over to Step 3. 

Entry points
Use different entry points to know and understand 
migration and mobility and to enable the students 
to use their multiple intelligence. Use music, dance, 
images, video clips, stories, etc.

 Entry points are:
1.	 Narrative: Tell a story.
2.	 Quantitative/logical: Use statistics, numbers, 

models or a structure.
3.	 Existential: Big questions about life. What’s the 

meaning?
4.	 Aesthetical: How and why it is beautiful?
5.	 Experiential: Hands-on. What can you do?
6.	 Interpersonal: How can you cooperate?

From here the students are stimulated and motivated 
to use their multiple intelligences, when they fill out 
their Field of View. It is a good idea to put the Fields 
of View on the wall of the classroom or somewhere 
else in the school.   Each student must select music, 
expressing his Field of View.
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Body of knowledge
Europe: Population and Migration in 2005  
(sourced from the Internet) 
By Rainer Muenz, Hamburg Institute of International Economics and Erste Bank/June 2006 

After having been primarily countries of emigration 
for more than two centuries, many parts of Europe 
gradually became destinations for international 
migrants in the last 50 years. 
As a result, the number of European countries with a 
positive migration balance — meaning more people 
have entered than left the country — has grown 
over the last decades. In many cases, the size of net 
migration determines whether a country still has 
population growth or is entering a stage of popula-
tion decline. 
According to 2005 data, all countries of Western 
Europe (the European Union’s first 15 members 
(EU-15), Norway, and Switzerland) have a positive 
migration balance, as do six of the 10 new EU Mem-
ber States — Cyprus, the Czech Republic, Hungary, 
Malta, Slovenia, and Slovakia. It is very likely that, 
sooner or later, this will also be the case in the rest of 
Europe. 

Natural Population Change 
Demographic stagnation best describes Europe’s 
native populations. Between 2000 and 2004, the 
annual natural population change (births minus 
deaths) in the EU-15 was as low as +0.1 percent. 
Most new EU Member States in Central Europe and 
several countries in Southern Europe experienced 
natural population decline. 

Immigration-Driven Population 
Growth 
During the 1990s and early 2000s, immigration to 
southern Europe — particularly Italy, Portugal, and 
Spain — as well as to Austria, Ireland, and the UK 
increased considerably. At the same time, the number 
of immigrants arriving in Belgium, Germany, and 
the Netherlands decreased. Some countries — in-
cluding Croatia, Slovakia, and Slovenia — still had 
more emigration than immigration in the early 
1990s but have become immigration countries over 
the last decade. 

Several countries, in particular the Czech Republic, 
Italy, Greece, Slovenia, and Slovakia, only showed a 
population growth in 2005 because of immigration. 
In other countries, such as Germany and Hungary, 

recent population decline would have been much 
larger without a positive migration balance. The 
EU-25, in 2005, had an overall net migration rate 
of +3.7 per 1,000 inhabitants and a net gain from 
international migration of +1.8 million people. This 
accounts for almost 85 percent of Europe’s total 
population growth in 2005. 

Relative to population size, the Greek part of Cyprus 
had the largest positive migration balance (+27.2 per 
1,000 inhabitants), followed by Spain (+15.0), Ireland 
(+11.4), Austria (+7.4), Italy (+5.8), Malta (+5.0), Swit-
zerland (+4.7), Norway (4.7), and Portugal (+3.8). 
In contrast, Lithuania (-3.0 per 1,000 inhabitants), 
the Netherlands (-1.8), Latvia (-0.5), Poland (-0.3), 
Estonia (-0.3), Romania (-0.5), and Bulgaria (-1.8) 
had a negative migration balance. 

Net migration in absolute numbers in 2005 was 
largest in Spain (+652,000) and Italy (+338,000), 
followed by the UK (+196,000), France (+103,000), 
Germany (+99,000), Portugal (+64,000), Austria 
(+61,000), and Ireland (+47,000). Among the new 
EU Member States and accession countries in 
Central Europe, the Czech Republic experienced the 
largest net migration gain (+36,000). But Hungary, 
Slovakia, and Slovenia also had a positive migration 
balance, as did EU candidate country Croatia. 

Foreign-Born Population 
In most of today’s EU and EEA countries, the 
number and share of the foreign-born population 
has increased. Since the early 1990s, the largest 
increases occurred in Spain. Relative to population 
size, increases have also been considerable in Austria, 
Cyprus, Ireland, and Luxembourg. 

Of the 474 million citizens and legal foreign resi-
dents of the EU/EEA and Switzerland, some 42 
million were born outside their European country of 
residence. In absolute terms, Germany had by far the 
largest foreign-born population (10.1 million), fol-
lowed by France (6.4 million), the UK (5.8 million), 
Spain (4.8 million), Italy (2.5 million), Switzerland 
(1.7 million), and the Netherlands (1.6 million). 

Passenger in time 
Music and lyrics: Wim Kratsborn 
Vocals: Wim Kratsborn, Julija Zujeva and Santa Miscenkova 
Bass: Arjan van der Linde  
Drums: Henk Kuiper 
Recorded, mixed, mastered and produced by Jan Doddema

Want to understand what you already know
Want to stay at home, no need to go

Mother Earth speaks to you it’s time to respect,
The other in yourself no neglect

So I went to Athens to see the god Poseidon, 
Discover Europe like Columbus in Lisbon,
Talk in Ljubljana Philosopher’s Café 

Look down in Riga at the statue of Liberté

Listen to the music of Casa da Musica 
Talking to somebody from Malaga

Hindholm is made of phantasy design
Here we are now, a city of mine

Passengers in time, searching the unknown
Passengers in space over there is my home

My feet are on the ground, stand up to violence
Can’t you hear the sound, the sound of silence

Singing together near the mosque in blue
Istanbul is made for me and you

Listen to the stories that have been told
Follow me on a never ending road

Children of Mother Earth are trying to survive
Nobody’s going to catch us alive

Meeting the other and there’s nothing to hide
Don’t forget the land that lives inside
Share the energy and step into the flow

A project from the street let’s go 

Passengers in time, searching the unknown
Passengers in space over there is my home

My feet are on the ground, stand up to violence
Can’t you hear the sound, the sound of silence

Our European House makes me feel fine
Let’s meet again on 9-11-9

School for the Future never growing old
Follow me on a never ending road 
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Real story about mıgratıon Field of view 
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Empty Seas
Europe Takes Africa’s Fish, and Boatloads of 
Migrants Follow  KAYAR, Senegal — Ale Nodye, 
the son and grandson of fishermen in this northern 
Senegalese village, said that for the past six years he 
netted barely enough fish to buy fuel for his boat. 
So he jumped at the chance for a new beginning. 
He volunteered to captain a wooden canoe full of 
87 Africans to the Canary Islands in the hopes of 
making their way illegally to Europe. 

Empty Seas: Europe’s Appetite for Seafood Propels 
Illegal Trade (January 15, 2008) 

Candace Feit for The 
New York Times

A young boy catching 
crabs at the port in 
Bissau, Guinea-Bissau, 
where fishermen who 
were buying more 
boats less than a dec-
ade ago now complain 
they are in debt and 
looking to get out of 
the business.  

The 2006 voyage ended badly. He and his passengers 
were arrested and deported. His cousin died on a 
similar mission not long afterward.Nonetheless,  
Mr. Nodye, 27, said he intended to try again.“I could 
be a fisherman there,” he said. “Life is better there. 
There are no fish in the sea here anymore.” 
 
Many scientists agree. A vast flotilla of industrial 
trawlers from the European Union, China, Russia 
and elsewhere, together with an abundance of local 
boats, have so thoroughly scoured northwest Africa’s 
ocean floor that major fish populations are collaps-
ing. That has crippled coastal economies and added 

to the surge of illegal migrants who brave the high 
seas in wooden pirogues hoping to reach Europe. 
While reasons for immigration are as varied as fish 
species, Europe’s lure has clearly intensified as north-
west Africa’s fish population has dwindled. Last year 
roughly 31,000 Africans tried to reach the Canary 
Islands, a prime transit point to Europe, in more 
than 900 boats. About 6,000 died or disappeared, 
according to one estimate cited by the United 
Nations.The region’s governments bear much of the 
blame for their fisheries’ decline. Many have allowed 
a desire for money from foreign fleets to override 
concern about the long-term health of their fisheries. 
Illegal fishermen are notoriously common; efforts to 
control fishing, rare.
But in the view of West African fishermen, Europe 
is having its fish and eating them, too. Their own 
waters largely fished out, European nations have 
steered their heavily subsidized fleets to Africa.”*

*)  http://www.nytimes.com/2008/01/14/world/africa/14fishing.html
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Teacher’s route 
Step 3

Problem-solving  
citizen

Aims
• To identify with  migrant cultures by going 

to their country and to migrants in the 
town/neighbourhood.

• To research and experience the situation by 
going virtually to another country and 

migrate to your own country.
• To do problem-solving according to a dilemma 

in the life environment of a migrant
• To search the unknown and to value it. 

Learner 
The students pretend•	  to ‘migrate’ to another coun-
try (for example from Latvia to Ireland or from 
Portugal to Belgium etc.). Each group migrates to  
a different country, which is displayed in one part 
of the classroom. One of the groups migrates from 
the own country to another country. The task is to 
collect and design knowledge, insight and attitude 
in a box.  
The task-group makes a collage with a big human •	
figure. Images of the land you migrate to are put 
inside the figure and outside the figure you put 
images from your own country.  This symbolises 
the land that lives inside and the land of arrival.
Each group writes a letter or sends a postcard to •	
Amnesty about a dilemma for migrants in his life 
environment.  
What would you like to put in or design on your •	
shoe? 

To-Gather
The students visit migrants of your town/neighbour-
hood with your task-group. Prior to the visit, ques-
tions are prepared together with the  teacher. Gather 
knowledge  about problems and use it as a source of 
inspiration. During the visit migrants are interviewed 
and the prepared questions are asked. Don’t forget to  
take pictures. 
The student may give the ‘shoe’ as a present to a 
migrant and ask him to have a talk about it.  Ques-
tions may be: Where does the shoe pinch? What are 
your dreams?
Maybe the students can take pictures or a video to be 
put in ‘the box’.  

Option
With the pictures of Step 2 and the answers of 
the interviews the students can make a film with 
‘moviemaker’ and/or ‘photostory’. ‘Moviemaker’ is a 
standard application of Windows XP. ‘Photostory’ is 
a user-friendly software that can be download from 
internet. This ‘documentary’ can be used as a visuali-
sation of their learning process, or as a storyboard for 
the theatre-play ‘To-Gatherland’. 
They can also use the interviews as a storyline for a 
poem. They could sing the poem and either look for 
suitable music or make music themselves. They could 
use all kinds of objects in the classroom to make 
sounds and noises. They could use the shoes on the 
ground, stamp with their feet, make noise with their 
clothes or use their hands and bodies. 

                        

                        

Preparation 
Gather information, images and music about •	
the chosen countries or cultures. It is essential to 
stimulate each group with some extra information.  
Give each group a basic package and from there 
they can find new information. 
Organise the guest-speaker(s) or a visit to migrants •	
of your town. 
Prepare the different corners of the classroom and •	
facilitate space to exhibit all the objects, images, 
clothing and music (headphones) that have been 
and will be collected. 

Migration
In step 3 students experience opportunities and 
dilemmas of migration and they migrate to a country 
where migrants in their own country are coming 
from to experience themselves possibilities and 
dilemmas. This is ‘real life learning’. Concretely they 
go to one of the places/countries in the classroom. 
There the students try to find out why people are 
leaving their country by gathering knowledge, im-
ages and music. 
They are communicating, filling the box, writing 
a letter about their experiences in order to solve a 
problem. This is about identification with the other.  
They communicate, do research and write a letter 
or a postcard about their experiences. This is about 
identification with the other and empathy. They 
express it in the notebook.  
You should help and guide the students during their 
‘migration’ by giving them material, information 
about that specific migration country. 

The visit
The students visit migrants in the neighbourhood. 
The students are asked to to find a problem and 
ways to improve the situation. They ask a migrant to 
express his desire and put it on their ‘shoe’. 

Real life learning
Real life learning is essential and that is why the 
To-Gather-students visit and meet migrants 
 in the virtual and the real world. You and the 
students should ask themselves these questions:

what basic information do they need?•	
what do they want to see?  •	
what problems are occurring and what can they •	
do about that?
what questions should be asked?•	
what should they tell about the route?•	
The students may talk about their experiences in •	
the class or on the site and relate it to children’s 
rights. What happens to the children of migrants? 
On the site they may exchange pictures, music •	
and information. In the class a forum is made for 
discussion. 
Organise the guest-speaker(s) or a visit to migrants •	
of your town. 
Prepare the different corners of the classroom and •	
facilitate space to exhibit all the objects, images, 
clothing and music (headphones) that have been 
and will be collected. 
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Communicative citizen

Aims
• Communicate about dilemma’s of migrants 
with students in other schools or countries.

• Presentation of the land of arrival and the land 
of departure. What’s the land that lives inside?

• Preflection on ‘To-Gatherland’.

Teacher’s route 
Step 4

To-Gather
Together with the teacher the students reflect on step 
1-4 and especially the map, the basic-knowledge and 
the migration. 
A circle-talk about the ‘boxes’, the booklets and the 
letters. You talk about dilemma’s of migrants in the 
land of departure and the land of arrival and about 
solutions.

Learner
Students visualize in a collage their experiences in a 
presentation per migrant’s group. 
They use knowledge, images and music and also 
their ‘box’ and ‘shoe’.  They draw the outlines of a 
real-size human figure on a large piece of paper (1.50-
1.75 m.).  Then they put images of the land they 
‘migrated’ to, inside of the figure. Outside the figure, 
as the ‘migrant’s context’, they use images from the 
land they are from. 
Then the students imagine and activate both cultures 
using music, images, design, fashion, poetry and 
dance. For example Moroccon and Dutch culture 
or Portuguese and Brasilian culture or Latvian and 
Russian culture. 
These cultures may be presented separate or mixed. 
It’s up to the task-group
You also put things on or in their shoe. 

To-Gather
Presentation of the collage and discussion about the 
similarities and the differences between the groups of 
migrants and the people in the land of arrival.  

Option:
Wear your dancing shoes: They sit in a circle. •	
Each group combines an object, an image, a 
poem, design and music and share it with the 
other children. The other have to react on it with 
movements.   
 

 
Each group is stimulated by the teacher with •	
specific information, material or advice.
Each group mixes the music and dance of the two •	
cultures. Additionally clothes can be mixed as 
well. They use their ‘shoe’ as a source of inspira-
tion.  They can also combine traditional dance of 
a country with the music of another country in 
the ‘to-gather-dance’ 

Teacher
Gives instruction and preflect together with the 
students on the making of ‘To-Gatherland’ that will 
take place in step 5 and  6. In ‘To-Gatherland’ exists 
a good balance and mix between different cultures. 
The source of inspiration is Step 2 and Step 3.  Use 
the theatre-play ‘Mu’ of the primary school Atvase in 
Jurmala (go to: www.to-gather.org/route 4)  
The teacher also gives an example on his own level. 

To-Gather
Students preflect on ‘To-Gatherland’ as the theatre-
play. 

What is it going on to look like?•	
What material is needed?•	
What kind of tools will be used?•	
What roles should be played?•	
Who is responsible for what?•	

Option:
The students may play the game ‘The European 
House’ and gather information about another 
country and other migrants.

 

       

Preparation
Use the website •	 www.to-gather.org to make 
contact with other teachers from another country 
through and communicate about the work and 
products and to exchange experiences and new 
ideas. 
Select some of the work produced and put it on •	
the website www.to-gather.org.

Look at good practice for the interview ‘Porto’ •	
(www.to-gather/route 4).
Look for information on the internet (Youtube/ •	
Children’s Net etc.). 
Read about the didactics of Reggio Emilia. •	
(en.wikipedia.org/wiki/Reggio_Emilia). 

To-Gatherland
You explain the steps to ‘To-Gatherland’. 
Give tips for the theatre-play. 
Try to invite migrants that may play an advising or 
active role. 

Untitled, 1995 - Ving Phuong, Vietnam 1961 
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Creative citizen

Aims
• The students concentrate on their learning 
process and the products in Step 1 to Step 5.

• They try to make mix between the culture of 
migrants and people of the land of arrival in 

their own neighbourhood/country. 
What is the meaning of: ‘the land that 
lives inside’ and ‘the land of arrival’?

Teacher’s route
Step 5

To-Gather
The students divide the tasks amongst themselves. 
1.	 Together they create the scenario.
2.	 One group are the actors.
3.	 Another group makes the clothes, the music and a powerpoint presentation as background setting.  

Use a  map and images.
4.	 One group is the media-group to make a news programme about the preparation and the presentation.

Fill in the scenario for 10 minutes:

Scenes /time Content Roles Material

Preparation
Invite migrants and parents to help with the •	
theatre-play and the materials.
Gather for each group all the material such as the •	
‘box’ , ‘the shoe’, the collage and the letter
The children of the primary school ATVASE in •	
Jurmala performed a great theatre-play about 
migration. Use it as a source of inspiration. 
Gather images, objects, clothes and music and •	
other material for ‘To-Gatherland’.

The making of ‘To-Gatherland’
Give a clear instruction for the performance of the 
play in Step 6 and the way is should be prepared. 
Organise a room, material, equipment and help from 
the parents.

The starting-point for the scenario are the experi-
ences and ideas of the students.
You may help them with the storyline and how to 
divide roles, but it is important to be conscious that 
it is ‘To-Gatherland’ of the students. 
   
Give tips: 
 1. 	Mix dance and music from different cultures.
 2. 	Make a clear storyline.
 3. 	Make use of online sources (videoclips, images, 	

animations etc.).
 4. 	Let the students concentrate on solving  

problems or dilemmas in relation to 
     	migration. ‘To-Gatherland’ is about a balance 	

and a mix for the future. 
 5. 	Feel free to use the information in Step 2 and 	

the own experiences in Step 3.     
 6. 	Feel free to use fragments of existing music, use 	

multi-cultural mixes of music or let the 
     	students make a new mix by themselves. 
 7. 	Use streetdance, pantomime and mime (words 	

may be put on the screen).  
 8. 	Think also about architecture, the infrastruc	

ture, education or street-culture.
 

Option
The song ‘Let’s go urban’ (instrumental) or ‘’Come to 
gather’ may be used again with new lyrics. Let’s mix. 



Margarita Kamjaka, a ‘real’ dancer
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Options, themes, content & context of the theatre-play can be almost anything.
Let it come from the children, their life worlds, their surrounding, the actuality and 
how they respond on that, their real life and how they experience it.

                                     

Attachment 8

Mix music, dance and drama. Create objects, •	
attributes, props, costumes and light.
Use the infrastructure they live in, the town, •	
village, playground, theatre or assembly hall of the 
school. 
Consider the digital and virtual connectedness by •	
mobile telephony, computers, real time video con-
ferencing, putting the results of the experiences on 
you tube and / or the website of To-Gatherproject 
on www.to-gather.org

Architecture is a deep and profound intercultural •	
subject. Every child lives in a house or should do 
so. These houses have also an interior which gave 
the play the chance to get personal and intimate. 
At the same time knowledge can be offered by 
explanation of the differences in building houses 
and how housing looks like, cooking meals, sleep-
ing rituals, furniture, agriculture, domestication of 
the animals, gardening, farmer life, nurturing, etc 
Street-culture; how to act and react in the open •	
space outside the house (home). Peer groups, 
youth clubs, way to behave, move and dress. 
Shopping Malls, shop till you drop, the shopping 
identity. What would they buy for casual clothes? 
How can you make a new or old piece of garment, 
say trousers make?  How can you give costumes 
and attributes more a mixed style European-look? 
A mixed European style identity by studying the 
old folk dresses and dances. A sort of cultural 
anthropology by studying daily objects. Make 
new mixtures of dances, meals, music, costumes, 
gestures, languages, smells, etc. Use all this in 
painting a cross cultural décor and sort of shoes. 

Disco is a favourite subject; start with a compari-•	
son of clubs since the portable gramophone, disc 
man,  iPod, etc. Also here we see a customized 
move; always your own choice of music by hand.
Schools are changing a lot; from the more military •	
organization ( top-down) to the more respectful 
way of encounter the pupils ( down-up / more 
democratic structures ) 
codes of behaviour; how to communicate with •	
each other, youth culture, fast changing norms 
and values, intercultural communication, ritu-
als, ceremonies, influences from other religions, 
cultures and lifestyles, etc.
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Cooperative citizen

Aims
• Performance of the theatre 

play ‘To-Gatherland’. 
• Students experience the mixing of cultures.

• Students learn to see through the eyes of 
others and listen through the ears of others.

• Students learn to communicate about feedback 
by the audience.

• Students preflect on the five minds for the future.

To-Gather
Performance of the theatre-play ‘To-Gatherland’ 
approximately 10 minutes.

Feedback afterwards by the audience on the 
‘Feedback ladder’:

What do you value?•	
What did you learn?•	
What didn’t you understand?•	
Do you have suggestions? •	

Communication between audience and performers

The students invite family and friends with ‘free 
tickets’ and also the migrants they have visited or 
seen as guest speakers. 

Teacher’s route 
 
Step 6

Preparation
The theatre play ‘To-Gatherland’ is one of the •	
highlights of this route. It may be done in the   
classroom or in the central place in room for the 
other children of the school. 
Another option is to also present it at a place •	
where migrants meet. 
Make a mix of music of two cultures.•	
Read about the five minds for the future.•	

To-Gatherland
Invite parents, migrants, politicians and people from 
the municipality to the guidance through  
To-Gatherland. Ask them to write down or draw 
their own experiences.
 It would be great if politicians and the mayor could 
visit the presentation.

Feedback
It is very essential to let the audience give feedback 
on the theatre play ‘To-Gatherland’.
 These are the questions:
 Feedback afterwards by the audience on the ‘Feed-
back ladder’ (see attachment 9):

What do you value?•	
What did you learn?•	
 What didn’t you understand?•	
Do you have suggestions? •	

Try to link the theatre play to the five minds for the 
future (Howard Gardner). The theatre play is the 
imagination of the learning process of the students 
and of their view on the future.

Option
It is also possible to organise a central presenta-•	
tion. The students make a big circle around the 
presenting group. The teacher plays a fragment of 
music and the group has to dance on it. Another 
option is that a group in the circle has to react and 
dance on the music that fits to them. 
The mix-dance is inspired by the urban-culture in •	
which young people dance on each others music.

 
 

 
 
Further meaning

‘Standing in the spotlight’ is a major experience •	
for almost every student. When they perform a 
play, they have not only studied moves, gestures, 
music and content on an intellectual level, but also 
from an inner experience that goes outward and is 
shown to an audience. They are been watched by 
the audience, parents, teachers and other students, 
who see a side of them that they may have never 
seen before. This gives a feeling of respect, renewal 
and vitality.
Sub-consciously, students play their own truth and •	
make use of the security of the aesthetical illusion. 
This gives room to the soul and heart. It is not 
necessary to speak about this healthy phenomenon 
(with the students) because it will do its work 
anyway. 
Students can now show their capacities and work •	
on their other intelligences. They can match and 
stretch Howard Gardner’s multiple intelligences. It 
can lead to more self esteem and a further empow-
ering of their talents.  

Another pedagogical success is that children students 
learn to co-operate with each other, which is a much-
needed skill for modern and multiple society.

Tom van Zandwijk, The Netherlands/Surinam 1966/Untitled, 1995



Margarita Kamjaka from Riga dances an Iranian dance in Ljubljana
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Feedback ladder    

						N      ame:  ...................................................
                                           

Attachment 9

Do you have suggestions?

What don’t you understand?

What do you learn from  
‘To-Gatherland’?

What do you value in  
‘To-Gatherland’?



Step 7 

Boxes
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Reflective and  
active citizen

Aims
• Reflection on identity/citizenship from 

route 1 and integration with 
migration and mobility.

• Reflection on migration and mobility in Europe
• Being aware of the development of the own

 ‘multiple choice identity’.
• Conceptualise and realise  an action-plan to solve 

problems of migration in the own neighbourhood 
or to do good work (volunteer).

• Communicate with other students in Europe about migration, 
exchange material and making plans.  

Teacher’s route 
Step 7

To-Gather
Students look at other ‘To-Gatherlands’ and commu-
nicate about it on the website or through postcards 
(‘Postcrossing’).

   Postcards

Learner
They make a link to museums or organisations that 
are active about migration. 
The students design a poster with their ideas and 
think about where to put it.. 
On the poster is an action plan about migration for 
the future of their own town/neighbourhood.
Another option  is that you write a letter with words, 
a picture, a drawing or an image to a migrant’s child 
in the neighbourhood and the title is: ‘I’m from …… 
where are you coming from?   

To-Gather
The students present their boxes in an exhibition •	
and share it with others.
Each group visits the exhibitions of the other •	
groups. 
A circle talk is organised about the future and •	
communicate with other students about their 
plan.
What can the students do about migration in the •	
future? 
The students look at the website to the products •	
and presentations of other students.
and communicate about that with these students •	
and their teachers. 
The students reflect on the route and relate it to •	
route 1 ‘Identity’. There exists a hot line between 
route 1 and route 4. How did the ‘multiple choice 
identity’ develop? 
They link their citizenship to the migrants. What •	
are their responsibilities? 
They visualise citizenship towards migrants and •	
their action plan in the ‘Blue Bubble’. 
They make an action plan about migration in the •	
neighbourhood or city. Design a poster to hang in 
the city about your ideas and plans. The students 
meet young migrants live or on the site to com-
municate about their presentation and plans.

                       

Preparation
You may make contact with organisations and the •	
municipality concerned with migrants. 
It would be great if the students could be at a •	
meeting of the municipality. 
Prepare some concrete suggestions or cases of what •	
the students may do in their own life-environment 
about migration.

Reflection and preflection
In Step 7 the students reflect on the route during a •	
circle talk and preflect on migration and mobility 
in the future. What does it mean to them? They 
summarize their ideas (by post, mobile or site) and 
other students may react on it.  

The students may also send each other real •	
postcards by ‘Post-crossing’ about the future of 
migration.  
They may send it to students in other cities or 
countries who also worked on route 4.    

 

The contact with the municipality and NGO’s is •	
very important.  

In route 1 the students learned about their own •	
identity and how it may be transferred into reality 
and citizenship. This is another chance to apply 
citizenship towards migrants and transfer it into 
reality and behaviour. 

The next route ‘The Other’ is a clear follow-up of 
Route 4, where students focus on philosophies of life 
and other cultures. Finally the students integrate the 
process and the products of all the routes by organis-
ing a festival. The presentation of Route 4 can be 
seen as a try-out. 
 

     



                    






